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Design of the Application Mode of Peer Scaffolding in the Teaching of English Continuation
Task in Senior High School
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Abstract: The English subject core competencies provide a powerful guiding ideology and foundation for the reform of English
writing. With the reform of English writing in the college entrance examination being implementing throughout the country, the
English continuation task in senior high school has become the concern of teachers and students. In recent years, numerous studies

have confirmed that peer scaffolding plays a positive role in the development of learners' second language writing. Therefore, this

paper has an attempt to explore the application of peer scaffolding in the teaching of English continuation task in Senior High School.
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T asks Ss to retell Adam’ s experience in Unit 1 according

to the information from the table in P15

De Guerrero

Villamil(2000)
B3l Step 2: While-reading (18 mins)
Swain  Lapkin(2001) Activity 2: Skimming
T gives the passage o’ teenage life” and tells Ss that
they need to skim a story and then summarize it after they
4 discuss with their group mates.
T asks Ss what is the genre of the story, Ss shout out the
answer.(narrative)
2013 ® 2015
Activity 3: Scanning
Ss are supposed to read the passage again and fill in the
O] table after discussing with their group members 1
Z 1 Questions needed to discuss with group members
3 Two words describing this person
2015

Three words describing the setting or place

Four words describing an important event

Five words describing the main idea or the

importance of this event

Find the details in the text
2014

What are the main idea if this story

Ss seek specific information to fill in the table within the
m
allotted time.

T asks group representatives to answer. Any group gives

the correct answers will score a point.
“ Teenage Life”

Step 3: Post-reading (13 mins)
Activity 4: Classification
T asks Ss to classify the 10 underlined key words given
Procedure: (T-teacher S-student Ss-students) in the text.

Step 1: Pre-reading (3 mins) Ss have a discussion with their partners and then show

Activityl: Review the answers.

147



-E2%-F1MHE-20208 118

T evaluates the answers from Ss.

Activity 5: Language use
Group members find out the useful and important
expressions in the reading material.
T supplements Ss’ answers and explains some
inscrutable sentences which group members cannot help to

understand.

Step 4: Extension (3 mins)
Activity 6: Summary and retelling
T asks Ss to retell the passage on the basis of what they

have learnt.

Step 5: Homework (1 mins)
Please list detail descriptions and emotional descriptions
in the text.
Please use the words and sentence structure we have
learnt in this text to write a story about your experience in the

new semester.

Procedure: (T-teacher S-student Ss-students)

Step 1: Pre-writing (5 mins)

Activity 1: Review

T asks a group to present the important expressions and the
main idea of the reading material to guide other S to review what

we have learnt last time.
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Step 2: While-writing (35 mins)
Activity 2: Brainstorm
T guides Ss to brainstorm ideas and develop the plots

according to the original reading material and the beginnings of
two paragraphs through the prompts below.

Paragraph 1

The plot development a. Hearing what the teacher says,
what was the writer’ s feeling? b. How did the writer react to
the teacher? c. What did the writer do? d. ...

Key words that might be used: soft voice, my class, school

Paragraph 2

The plot development a. How did I feel? b. How do I
get along with my classmates and teachers? c. What' s the
difference between American and Indian education  d. ...

Key words that might be used: technology, teachers,
America, India, my class

Group members work together to tidy those ideas and

organized the useful ideas in a coherent or logical way. The

useful ideas can be organized into a diagram or an outline.

Activity 3: Free writing

Following the outline, Ss start writing at their will.

Activity 4: Outlining
Ss are required to write a more detailed outline after having

gathered enough ideas.

Activity 5: Drafting
Before drafting, Ts should remind Ss of the requirements
of the English continuation task.
T asks Ss to finish the continuation task within the given

time.
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Procedure (T-teacher S-student Ss-students)
The third lesson is mainly about peer-correction and peer-
evaluation.

After drafting, T presents a S’ s writing at random and
invites Ss to make comments in terms of coherence, cohesion,
grammatical structure and lexical richness and accuracy, and so
on. (10 mins)

Next, T asks Ss to conduct the peer-correction and peer-
evaluation according to the College Entrance Examination
scoring standard of the English continuation task. (15 mins)

After the peer-evaluation, T presents some Ss’ excellent
writings. (10 mins)

Finally, Ss modify and polish their drafts after reading

peers’ comments and suggestions. (5 mins)

After class, all the compositions will be collected.
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