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1. Introduction

T he first two decades of the 21st century have
seen a rapidly growing economy of China,
along with which English language learning

has also caught on an unprecedented situation covering
every section in China. The English language learning
has begun to develop both through public education
system and private English teaching organizations or
institutions (Yu, 2019). A good command of English is
considered as a significant skill in China for an indi-
vidual to advance socially, politically, economically
and culturally (Wang, 2018).

2. English Language Learning Amongst
Chinese College Students

Since China initiated the policy of reform and open-
ing-up in 1978, its economy has been developing at a
fast pace. English language learning began to play an
increasingly important role in China爷s education, es-

pecially amongst Chinese c ollege students, in bid to
respond to the needs of its rapid economic develop-
ment, further enhance international cooperation as
well as strengthen China爷s economic competitiveness
in the world. After large amounts of study and re-
search, the English education curriculum has been re-
formed, new textbooks have been developed, and pro-
fessional trainings for teachers have been correspond-
ingly upgraded (Alshammari, 2017). There has also
been, as is mentioned above, a widespread of English
language learning amongst Chinese college students,
allowing different regions of China to have more and
gradual access to the basic English language learning
resources.

Besides, the advent of the age of information and
technology has brought enormous changes to the con-
temporary world (Hu, 2011). The appeal of the Inter-
net to Chinese college students爷 learning nowadays
has never been greater (Cao & Fu, 2016). With the
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help of the digital technology, more and more Chinese
scholars, educators and teachers from the tertiary level
are examining how well the ever better teaching
methodology can make differences to the English lan-
guage learning amongst college students.

3. PAD-Based Instruction
Relating to the above-mentioned situation, Zhang
Xuexin, a professor from the Department of Psycholo-
gy, Fudan University of China, employs a series of the-
ories as the fundamental basis and proposes a new
teaching method, PAD-based instruction (Zhang,
2014), which refers to the Presentation-Assimila-
tion-Discussion-based instruction. Based on the theory
of the social constructivism and the concept of collab-
orative learning, PAD-based instruction integrates
in-class learning with out-of-class learning, playing a
comprehensive role in English language learning a-
mongst Chinese college students.

In general, PAD-based instruction refers to an in-
tegration of three phases: knowledge presentation, stu-
dents爷 independent assimilation, and interactive group
discussion. Teachers爷 teaching plays a helpful and
promoting role in students爷 learning through all the
phases.

To illustrate, in the first phase, namely, the
knowledge presentation phase, or the in-class lectures,
the principle of the PAD-based instruction lies in the
introductory knowledge presentation and instructive
thinking (Zhang, 2014). In this phase, only half of the
classroom time will be used by the teacher, and there
will be neither interactions nor discussions.

In the second phase of the PAD-based instruction,
namely, the students爷 independent assimilation phase,
it gives students a certain amount of time after class to
read textbooks, complete the homework, understand in
depth in their own way and personalize the knowledge
presented in the first phase. This phase requires stu-
dents to use whatever means they can make use of to
complete everything independently, but cannot discuss
or communicate with classmates or teachers.

In the third phase, namely, the interactive group
discussion phase, group discussion, spot checks by the
teacher, free questions and teacher summary are in-
cluded. The in-class discussion is usually made up of
groups of four students, with the time for discussion
ranging from 5 to 20 minutes. This phase requires stu-
dents to cooperate with their group members, to inter-

act with and learn from each other, and to solve prob-
lems together. For problems that cannot be solved
within groups, they will be solved through the whole
class in the teacher summary (Zhang, 2017).

4. A Brief Theoretical View on PAD-Based
Instruction

A brief theoretical view on PAD-based instruction will
help readers understand how the theories are basically
and logically organized and employed to make up the
implementation of PAD-based instruction in the Chi-
nese college students爷 English language learning. In
general, the social constructivist theory is fundamen-
tally appropriate for guiding this teaching method be-
cause the problems must be understood in a combina-
tion of historical, socioeconomic, and cultural contexts
(Lodico, Spaulding, & Voegtle, 2010). The social con-
structivist approach to learning builds meaning and
sense from experiences (Merriam, Caffarella, &
Baumgartner, 2007). To illustrate, a brief theoretical
view on PAD-based instruction includes a view of the
social constructivist theory (Bruner, 1966), a view of
the collaborative learning theory (Johnson & Johnson,
1987) and a view of the sociocultural theory (Vygot-
sky, 1978).
4.1 A View of the Social Constructivist Theory
The social constructivist theory has been developed
from the theories of Bruner (1966) and Vygotsky
(1978). According to the theories, knowledge is not a
fixed object; rather, it is fluid. College students get
knowledge through engagements in inter-collaborative
learning activities with other college students with the
instructors and the language learning environment.
The social constructivist approach to language learning
puts emphasis on authentic, challenging projects that
include college students, college teachers, and even
experts in the language learning environment with the
goal of creating language teaching communities that
are more closely related to the cooperative practice in
the physical world (Bruner, 1966).

Thus, in an authentic environment, college stu-
dents assume the responsibilities of their own language
learning in which they have to develop the meta-cogni-
tive abilities to navigate their independent and au-
tonomous learning and control their personal language
performance. What is learned and constructed depends
both on the cooperative learning and shared experi-
ences in the students爷 group discussion. College stu-
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dents爷 knowledge can also be socially constructed and
reconstructed through dialogue-based communication,
text-based interaction, technology-based understand-
ing, and face-to-face discussions.

In the context of an English language learning sit-
uation, the implementation process of PAD-based in-
struction has fully shown great compliance with the
social constructivist theory. In the first session of the
teaching process, the teacher acts as the founder of the
learning "situation" and helps the students to complete
the construction of meaning. In the second session of
the knowledge internalization absorption process, stu-
dents become the active constructors of knowledge,
personalize the absorption, and complete the tasks in-
dependently. In the third session of group discussion,
the students complete the "collaboration" and "conver-
sation", finally reaching the "meaning construction".
4.2 A View of the Collaborative Learning Theory
The Collaborative Learning Theory (CLT) was first
developed from the scholarly work of Bruffee (1984,
1987) as well as Johnson and Johnson (1987). It main-
ly focuses on group interaction as a very important fac-
tor of cooperative learning that regards sharing as a
fundamental feature of successful cooperation. Sharing
is a very broad concept which includes but not limited
to sharing information about language learning, lan-
guage insights, and personal experiences, and perspec-
tives (Bruffee, 1995). According to Bruffee (1995), the
more insights and viewpoints are shared by college
students, the better opportunities are created for engag-
ing minds in a network of thoughts that lead to more
negotiations and multiple perspectives. This will di-
rectly empower language learning and make the pro-
cess of language learning more authentic.

In a setting of collaborative learning, college stu-
dents do not learn passively but instead actively nego-
tiate and discover more meaning through re-conceptu-
alization of prior knowledge and through working in
an environment that reduces anxiety and uncertainty.
PAD-based instruction encourages college students爷
collaborative learning, especially when the college stu-
dents are required to present what they have discussed
in their group discussion. At the same time, college
students in the setting of collaborative learning are
motivated to learn with group members, because they
feel that the encouraging words they get from their
peers are motivational rewards. In that case, within the
context of group discussion, college students develop a

positive attitude t owards the concept of cooperative
language learning and become inter-dependent lan-
guage learners in their group interaction and discus-
sion when they share information with each other and
help each other through inquiry-based learning.
4.3 A View of the Sociocultural Theory
The Sociocultural theory (Vygotsky, 1962, 1978) re-
veals a potential application of collaborative language
learning through computer-supported collaborative
learning (CSCL) (Miller, 1995), which actually in-
forms the students of the aspect of the potential advan-
tages of technology in their language learning. In the
second phase of PAD-based instruction, college stu-
dents are required to hand on reflective notes during
their autonomous learning. In that case, they might
tend to apply technology to their social language learn-
ing. Vygotsky (1986) has argued that learning is em-
bedded within social events and occurs when a novice
college student interacts with people, objects, and
events in the learning environment.

In short, an informal and formal learning infused
with technology will obviously increase the students爷
level of participation and interaction within group dis-
cussions and even decrease their learning anxiety,
which is essentially advocated as a philosophical basis
by the PAD-based instruction.

5. Conclusion

Theoretical assumptions play a role in implementing a
specific teaching methodology. It is thus worth analyz-
ing the theoretical foundations when it comes to carry-
ing out the framework of a certain teaching paradigm.
A brief theoretical view on PAD-based instruction
highlights a more complicated but logical sequence of
the teaching paradigm. Based on the brief theoretical
view, readers will be more aware of the philosophical
assumptions of PAD-based instruction in English lan-
guage learning amongst Chinese college learners.
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